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ABSTRACT

The major objective of this study was to explore self-esteem, self-efficacy, and peer pressure as
predictors of career decision-making among Rift Valley University regular students Shashemane
campus. 332 respondents (225 males and 107 females) were randomly selected to fill out the
questionnaires. Additionally, 15 key informants (from academic staff) were purposely selected for
interviews and Focus Group Discussions. The study used a cross-sectional research design, and the
data were obtained using an adapted general self-efficacy scale, the Rosenberg self-esteem scale, and
peer-pressure questionnaires from previously conducted studies, career decision-making scale
measures, and leading questions for interviews and FGD as data-gathering instruments. The data were
analyzed using both quantitative and qualitative data analysis procedures. Thus, descriptive statistics
(frequency, mean and percentage) and inferential statistics (correlation, multiple linear regressions,
ANOVA, and t-test) were conducted. The findings from regressions analysis showed that peer pressure
is the most significant predictor of career decision-making. Self-efficacy and self-esteem also predict
career decision-making, but to a lesser degree, the result of ANOVA indicates that there is no
statistically significant difference in the score on career decision-making among students’ fields of
study, and an independent sample t- test result shows that there is no statistically significant difference
between males and females in career decision-making. Based on the findings it’s concluded, that
students are more likely to accept career advice from peers they trust than relying on their self-efficacy
and self-esteem. Rather than focusing on the students fields of study and gender, it is better to focus on
other variables that are not included in this study. Finally it’s recommended that in order to help
students make the best career decisions, parents, the university's concerned body, should come up with
career activities and life skill training that will change students’ attitudes towards issues challenging
their career decision-making abilities.

Keyword: Career decision making, Self-efficacy, Self-esteem, Peer pressure.



CHAPTER ONE
1. INTRODUCTION
This chapters deals about background of the study, statement of the problem, research question,
objectives of the study including the general and specific objectives, significance of the study, scope of

the study, delimitations and operational definition of the study.

1.1 Background of the study

University students frequently select a field of interest. The decision they make will affect them for the
rest of their lives because it is a significant part of personal growth that affects the whole person and lasts
the entirety of a person's lifespan. With the development of information technology and increased
professional competitiveness, career decisions have grown to be a significant psychological phenomenon
(Clarke, et al., 2009).

The process of matching career decisions with educational needs has become increasingly complex
with the development of advanced technology and the world is becoming a global village where
professional education requires more attention than ever before (Onoyase & Onoyase, 2009).

Handl, (2012), reported that due to career mismatches 75.8 million young people on worldwide are
unemployed, this trend indicates that the world is approaching an unprecedented talent shortage, which
could have a negative impact on economic growth and ultimately alter how we approach the workforce
challenge. Similarly Individuals moving through the career decision-making process are influenced by
factors such as their living environment, personal skills, and level of education (Watson & Simmons,
2010).

Study conducted in the United States on the factors related to indecisiveness and career Indecision in
undecided college students indicate that between 20% and 60% of freshmen students entering higher

education are generally undecided about their perceived career choices (Gaffner & Hazler, 2002).



In Africa, students in the university who don’t have clear vision on career decision making to focus
on future career is influenced by their perception towards psychological and social challenges such as
self-efficacy, self-esteem, peer pressure and lack of resources (Stikkelorum, 2020). College students often
face several challenges, including a wide range of career options and lack of exposure to job role models
(Austin, et al., 2010).

Self-efficacy is the belief in one's own ability to perform particular activities, a study by Villar, (2015),
on self-efficacy and academic performance of secondary school students showed that secondary school
students lack sufficient self-efficacy necessary to show persistence in the face of academic challenges. As
a result, they cannot fully participate in career choices. Such beliefs instill in students a lack of motivation
and confidence to invest the time and effort necessary to address career decision issues. Self-efficacy
represents an individual's belief that he or she is able of succeeding at work (Mohd, et al., 2018, p, 75).
Bandura, (2001), defines self-efficacy as belief in one's ability to accomplish a task under specified
conditions. He further argues that people with high self-efficacy are more likely to see challenging tasks
as something to be mastered rather than something to be avoided.

A research on factors influencing high school student’s career aspirations has shown that students with
high self-efficacy are more likely to face stressful academic situations than those with low self-efficacy
(Tang, et al., 2008). Further study by Yuhsuan, and Jodie, (2015), on Examining the relationships among
self-efficacy, coping, and job satisfaction argue that high-performing students are more likely to engage in
self-regulatory processes such as goal-setting, self-assessment, searching for career information, planning
career advancement, and problem-solving. Conversely, people with low self-efficacy often experience a
lack of self- confidence toward challenging tasks. Therefore, the concept of self-efficacy should be
examined as a predictor of career decisions.

Self-esteem is a term that refers to a person's overall sense of worth, which may comprise a number of

different self-perceptions (Reilly, et al., 2014 p, 452).



Although several scholars have given varied definitions of self-esteem, all of them have certain traits.
Brown, (2001), describe self-esteem as a general feeling of affection for oneself evaluations of self in
specific domains and temporary feelings of self-worth, such as pride and shame. Other researchers Abdel-
Khalek, (2016), also define self-esteem as an individual's perception or subjective assessment of one's
self-esteem, feelings of self-esteem and self-confidence and the extent to which one holds positive or
negative beliefs about oneself.

People with high self-esteem are said to have high self-awareness and high self-image they are
motivated to set high career goals, act accordingly and demonstrate positive self-esteem (Baumeister, et
al., 2003). According to Savickas and Porfeli, (2012), individuals with high self-esteem are more likely to
engage in activities related to career advancement and thus develop appropriate career personalities and
adaptability. A study by Atac, et al., (2018), on Predicting career adaptability through self-esteem and
social support point out that self-esteem is an important predictor of career choice. In another way,
increasing self-esteem may help one become more flexible at work and consequently more employable.
Consequently, a person's sense of self-worth or self-esteem improves their capacity to adjust to changes in
their job and profession.

Peer pressure the direct or indirect influence peers have on students to do or not do something good or
bad, Peer pressure plays an important role in influencing career decisions. Peer Influence is important for
young people's career decisions and the development of career opportunities (Saeed, et al., 2014). Further
research suggests that colleagues are more motivated to take on more challenging tasks because they
focus on career decisions compared to other colleagues (Naz, et al., 2014). Peer influences have been also
found to influence an individual’s career choices, As young adults separate from their families, the
interactions are transferred and fostered in peer relationships and as a result, young adults with positive
peer relationships experience a sense of freedom in regard to making career choices allowing them to

explore career options and themselves in greater depth (Felsman & Blustein, 1999). Stewart, (2000), on



the Graduate recruitment and selection implications for Higher Education, graduates and small business
recruiters contends that adolescents and young adults are easily influenced by their peers because they
rely on them to provide validation of the choices they make including career decision making. Therefore
peer pressure plays a vital role in career decision making among university or college students.

The term career decision making is described as the process of selecting a specific profession or
vocation over the others and also used to examine the various factors influencing the process of selection
and how these factors exert their influence (Sharf, 2002). Career exploration, selection and commitment
with the selected one is considered as a major developmental task of young adults and this period is
viewed as developmentally appropriate time in which one have to start to make career related plans,
decisions and choices ( Vignoli, 2015).

In Ethiopia the study conducted by Henok, (2020), on the psychosocial factors associated with
academic career choice process among Kotebe Metropolitan University students in Addis Ababa showed
that personal interest mainly influence positively academic discipline choice of students and economic
conditions and family factors as the major factors negatively influence academic discipline choice of
students than other factors. The study conducted by Kumar, (2016), on parental influence of career choice
traditionalism among college students in selected cities in Ethiopia also revealed that there is a significant
influence of parents on career choice among students. Specifically, father’s influence is found to be more
significant on career decision making among students than their mothers.

In line with this research and in order to further understand the difficulties in career decision-making,
the present study attempts to investigate psychological (self-efficacy and self- esteem) and social (peer
pressure) aspects and how these determine academic career decision making. This study was sought to
examine the influence of self-esteem, self-efficacy, and peer pressure as a predictor of career decision

making among rift valley university students shashemane campus.



1.2 Statement of the Problem

In present from the personal observations of the researcher and social media report even if universities
offer career help and counseling, students are nevertheless under pressure to make decisions about their
careers. Most students may employ in fields that do not align with their professional training or career
interests. Especially students in private university primarily choose what is available, not what suits their
personal interests, talents, abilities, or work. This situation leads to workplace frustration, low morale, and

low productivity.

The academic study program that a university student chooses is a component of their career decision,
which directs them toward their future roles. Obviously, a lot of higher education institutions require their
students to choose their academic study discipline early on in their college or university careers. This is
because the institutions assume that once a student chooses their field, they can concentrate on excelling
in it. But it is indicated that if a choice is made without carefully looking into different alternatives and
through investigation the students runs the risk of making inappropriate choice which leads them to stress

and other related problems (Wei-Chun, 2009).

The findings from the study of parental interaction, dysfunctional career thoughts and career
exploration as predictors of career decision making self-efficacy of student suggest that career exploration
behaviors are the most essential activities that explain ones confidence in making career decisions (Karma
& Nadine, 2019).  Avrif, et al., (2019), stated that personal, parental and social variables are the strongest
factors influencing students’ academic career choice and found strong relation between self-efficacy,
social, economic, peer and family factors in leading to enhanced satisfaction with career choices and weak
association result in poor satisfaction with the academic career choice students make while in the
university. Studies on career decision making carried out in African countries and Ethiopia, Example,

Lazarus and Chinwe (2011), on the role of guidance counselors in the career development of adolescents



and young adults with special needs in Nigeria, Mudhovozi and Chireshe (2012), on Socio-demographic
factors influencing career decision-making among undergraduate psychology students in South
Africa, Getachew and Gobena, (2016), on Career Development among undergraduate students of Madda
Walabu University, South East Ethiopia Cross-sectional study design was employed to gather quantitative
data through self-administered structured questionnaires, the result of this study showed that career
development is important in understanding students’ personal values, clarifying their goals, career choice
directions and job-searching skills. Gudeta Guta, (2016), on The Relationship Between Socio-Economic
Factors and Career Decision Making among Secondary School Students in Addis Ababa in Ethiopia, The
study used mixed research approach and the data were obtained using standardized and adapted Academic
ability inventory, perceived socioeconomic factors and career decision scale measures from randomly
selected students, the result of the study showed that academic ability mainly positively determined career
decision making of students and also perceive socio economic factors as the major determinants

negatively influenced career choice of students than other factors.

However, none of this research studied the variables that predict career decision making and as per
knowledge of the researcher there is no study conducted on private university on this issue and no study
conducted on this variable in one place particularly in Rift Valley University student’s shashemane
campus. To fill this gap it is necessary to conduct the study. Therefore, the issue that needs to be solved is;
what factors predict students' choices regarding their academic careers? The focus of current study is on
factors that predict on students career decision making and the study was to determine self-esteem, self-
efficacy and peer-pressure as a predictor of career decision making among rift valley university students

Shashemane campus.



1.3 Research Questions

The study was aimed to answer the following major research questions.

1. Does Self-efficacy, Self-esteem and Peer pressure can significantly predict career decision making?

2. s there a variation on the students Self-efficacy, Self-esteem and Peer pressure on the field of study

that contribute for career decision making ?

3. Is there significant difference between Male and Female on career decision making?

1.4 Objective of the Study

1.4.1 General Objective
The general objective of the study was to explore self-esteem, self-efficacy, and peer pressure as
predictors of career decision-making among Rift Valley University regular students on the Shashemane

campus.

1.4.2 Specific Objectives
e To find out if self-efficacy, self-esteem, and peer pressure can significantly predict career

decisions.

e To examine if there is a variation in students self-efficacy, self-esteem, and peer pressure in the

field of study that contributes to career decision-making.

e To find out if there is a difference between males and females in career decisions.



1.5 Significance of the Study

Making decisions about a student's academic career is extremely important since it will have a long
lasting effect on their future job, social roles, and other facets of their lives. Determining the
psychological and social factor in relation with academic career decision making process is very important
in order to create citizens that are creative, well skilled, knowledgeable and productive as well as well

satisfied in their respective professions.

e The results of the study will be important for university to focus on students' self-esteem and self-
efficacy to achieve their goals, and to shape students' current and future lives by providing life
skill training about career decision making.

e It will contribute roles in helping university students to develop better self-management skill and
strategies to overcome the day to day challenges they face on career decision.

e The results of this study will provide some knowledge on the issue under discussion for the
education officer, teachers, counselors, the school community, the students’ parents and other
stakeholders working with university/college. Finally, research will useful for other interested

researchers to use as a starting point for further research.

1.6 Scope of the Study
To manage the study very well conceptually the variables of the study were only self-efficacy, self-
esteem and peer pressure in determining career decision making. Methodologically, the study was limited

to a cross-sectional research design integrating both quantitative and qualitative approaches.

1.7 Delimitation of the study
The study was geographically delimited only to Rift Valley University Shashemane Campus regular
students enrolled in the academic year 2023/2024 in Shashemane. To the best of the researcher's

knowledge, no research has been done on this topic at Rift Valley University Shashemane Campus, for



this reason the researcher specifically chose this campus. The sample size for the study consisted of three

hundred thirty-two students (332) from the Rift Valley University regular students’ Shashemane campus.

1.8 Operational Definition of terms

Career Decision Making: The process students go through in order to select a suitable career (Humayon,
etal., 2018).

Self-Efficacy: The way students feel that they have personal confidence and motivation to make decisions
concerning their academic progression as measured by (Schwarzer & Jerusalem, 1995).

Self-Esteem: A student's confidence in their own decisions, beliefs, and self-worth, known by the
student's total score (Rosenberg Self-Esteem Scale, 1979).

Peer-Pressure: Peer support and advice that may have an impact on a student's decision regarding their
academic field of study. (In this study, it is measured by the total score on peer influence questionnaires

adapted from the study of Jeofrey, (2017).
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CHAPTER TWO
2. REVIEW OF RELATED LITERATURE
This chapter reviews on career decision making and related themes on self-efficacy, self- esteem and
peer pressure upon which this study is based. It highlights what other scholars have done globally, in
Africa and in Ethiopia, on the subject of the present investigation. The literature review is organized as
follows: The concept of self-efficacy, self-esteem, peer pressure and career decision making, relationship
between self-efficacy and self-esteem, and peer pressure, on career decision making, gender difference on

career decision making, theory of career decision making & conceptual frame work of study.

2.1 Basic Concepts

2.1 .1 Self-efficacy

Self-efficacy is the ability to plan, carry out and regulate performance in a particular domain. It is also
referred to as self-confidence or self-perception of skills and abilities. This idea reflects what a person
feels inside about how much confidence they believe they need to perform a task well (Bandura, et al.,
2011). This is based on the precinct each individual are typically motivated towards certain behavior by
perceived self- efficacy, rather than by objective ability. An outstanding aspect of self-efficacy is task
specific; it means that a person can have high self-efficacy in one area but low self-efficacy in another
area (Sharma & Nasa, 2014).

According to Sharma and Nasa, (2014), Self-efficacy is anchored on four main sources: inactive
mastery experience, vicarious experiences, verbal persuasion as well as physiological and affective states.
Mastery experience is the assessment of competence in light of prior fulfillment in corresponding duties.
The observation of one's performance in similar tasks in comparison to the skills required to complete a
task is referred to as various experience. Social persuasion denotes the feedback or appraisals from

important others about engaging in related tasks.



11

It helps to reinforce feelings of effectiveness when faced with challenges. Verbal or social persuasion
serves to reinforce feelings of worth when confronted with contests. Finally, emotional arousal is the state
of anxiety one experiences while performing a particular task. The four main sources of self-efficacy
interact to affect ones career decision making.

Studies in career development have shown significant correlation between self-efficacy and career
decision making (Jones, et al., 2010). These studies have shown that regardless of age, gender, domains,
disciplines and countries, a student with higher sense of self- efficacy will lead to better academic
performance thus better career choice. For example, in a research by (Louis & Mistele, 2012), on the
differences in scores and self-efficacy by student gender in mathematics and science in the United States
postulated that self-efficacy was a good predictor of academic achievement despite the differences in
levels of self-efficacy by gender in students taking mathematics and science. Whereas the previous
empirical studies dealt with self- efficacy and academic performance, the current will focus on self-

efficacy and career decision making among private university students.

2.1.2 Self-esteem

Self-esteem is the evaluative component of self-knowledge, defined as how much people think of
themselves as worthy (Baumeister, et al., 2003). By definition, it has to do with how much a person likes
or dislikes themselves (Lent & Fouad, 2011). Self- esteem and self-efficacy are two separate notions,
although having a strong correlation (Lee & Chen, 2001; Lent & Fouad, 2011). Others with high self-
esteem feel good about them regardless of how they feel about their abilities, skills, and other qualities,
while people with low Self-esteem feels horrible about them even when they believe they are competent
(Chen & Paulraj, 2004).

Prior studies point to the growth of a mature professional attitude, career exploration, and career
decision have all been favorably correlated with high self-esteem, a global positive assessment of our

value as human beings (Rosenberg,1965b).
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Self-efficacy and self-esteem for career decisions differ in that self-esteem is considered a personality trait
rather than being more contextual and task-related than self-efficacy (Udayar,et al.,2020). Therefore
individual’s self-esteem is the other important factor in determining career decision making of the

students.

2.1.3 Peer Pressure

Longman Dictionary of Contemporary English (2009),defines peer pressure as a strong feeling that one
must do the same things as other people of his age if he wants them to like him. Peer pressure the
direct/indirect influence peers have on students to do or not do something good or bad, Peer pressure plays
an important role in influencing career decisions. Peer Influence is important for young people's career
decisions and the development of career opportunities (Saeed, et al., 2014). In today's society, peer group
influence is more pronounced, and research has shown that adolescents are more likely to reinforce peer-
approved behaviors (Clark & Loheac, 2007). According to Cambridge Advanced Learner’s Dictionary
and Thesaurus (2016), Peer pressure is the influence that other people of your own age or social class
have on the way you behave. Peer pressure means the strong influence of a group especially of children,

on members of that group to behave as everyone else does.

Peer pressure plays a major role in career decisiveness and indecisiveness among adolescents.
According to Salami, (2006), many youth in Nigerian make wrong career choices due to ignorance,
inexperience, peer pressure, or as a result of reputation attached to certain jobs without adequate
vocational guidance and career counseling. Naz et al., (2014), examined that Peer and friends play a
significant role in changing the behavior of individuals, personality development and decision making
process regarding career, adaptation as well as positive and negative behavior in future life. Thus from the
above study literatures one can understand that students peer groups can exert their influences negatively

or positively in due process of career decision making.
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2.1.4 Career Decision-Making
According to Rani,(2013), Career decision making is a dynamic and ongoing process where
knowledge of self, values, interests, temperament, financial needs, physical work bring changes in one’s

life situation and environment.

Oke,(2015), Career decision is not just a matter of selecting an occupation that is good match with
person’s characteristics, but in reality the process is lot more complicated. Good career planning includes
a match between requirement for a job, aptitude, interests, personality of the youth and expectations from
the parents. Making a professional decision is a lifelong process that spans a person's entire life rather

than just a single event.

Career decisions are based on three inclusive facts, per (Vigneswaran, 2016), first, one's personal
strengths and shortcomings; second, one's understanding of achievements and future prospects in various
fields of employment and third, one's assessment of these two categories of information. According to
Inkson, et al., (2007), the concept of career decision making brought diverse employment policies to many
countries, which encouraged people to look for better career opportunities. Making a career decision can
be challenging for many people, and if it is not done carefully, it may have negative effects on the person's
future, Many career paths present difficulties for people (Egunjobi, 2013). Therefore, a variety of internal
or external factors can have an impact on the career decision. The following factors can influence a
person's career decision: ignorance, gender, passion, parental or family influence, friend advice, school

curriculum, religion, a child's upbringing, teacher advice, family values, prestige, and societal perception.

2.2 Relationship between Self-Efficacy, Self-esteem, Peer Pressure and career decision making
In this section, the literature reviews will guided by self-efficacy, self-esteem, and peer pressure as

variables that form the support of current research.
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2.2.1 Relationship between self-efficacy, self-esteem and career decision making

Udayar et al., (2020), highlighted the association between difficulties in career decision making and self-
evaluations. Self-evaluations, which refer to individuals global and situational evaluations about
themselves and their abilities, have been essentially understood with two main constructs, self- efficacy
and self-esteem, and many studies have demonstrated close links between these two constructs and career
decision-making.

Lent and Fouad, (2011), argued that although self-efficacy and self-esteem are similar in many ways,
they are two distinct concepts. As such, people with high self- esteem tend to have positive feelings about
themselves, while those with low self-esteem tend to have negative feelings about themselves and these
feelings persist even when they believe they are highly competent, they have observed that individuals
with high self-esteem engage in actions oriented at proficiency, thus resulting in higher job productivity,
higher career decision-making self- efficacy, life satisfaction, and better psychological outcomes.

A review of contemporary studies demonstrates a lack of consensus on the type of correlation between
self-efficacy and self-esteem. In particular Bandura, (1997), has noted that having efficacy expectations
related to executing or accomplishing some job could impact one’s views on self-esteem, especially if
success or failure of that job is strongly connected to his or her self- worth. On the other hand, research by
Lane et al., (2004), on Self-efficacy, self- esteem and their impact on academic performance has shown
that self-esteem influences changes in self-efficacy. Finally, in an educational context Lane et al., (2004,
p. 254), “believe that self- esteem is likely to flow from perceived efficacy expectations rather than the
reverse”. Regarding career decisions, it has been established that the pursuit of higher education and

training is tied to an individual’s self-worth.

2.2 .2 Relationship between self-efficacy, Peer Pressure and career decision making
According to Golestan and Abdullah, (2015), peer pressure is the urge to do something, Participate in

group (age, class) activities and behaviors to comply with group norms. As a result of peer pressure,
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young people feel the urge to demonstrate both negative and positive behaviors, including self-efficacy.
Irma, (2015), argued that peer networks overestimate the influence of groups on traditional models and
alter academic performance goals. In addition, young people show increased social motivation, which
leads to decreased motivation to study.

Kiran, (2012), analyzed the relationship between adolescent peer pressure levels and self- efficacy
expectations, data collected from 546 students using the Self-Efficacy Expectation Scale and the Peer
Pressure Scale show a significant negative relationship between adolescent peer pressure and academic
self-efficacy. Furthermore, adolescents with low peer pressure had higher expectations of academic self-
efficacy than adolescents with moderate or high academic self-efficacy. This study attempted to establish
a relationship between self-efficacy and peer pressure in career decisions. Given that Ethiopia is a
developing country it should be a need to conduct other study in order to report if there is a relationship

between self-efficacy and peer pressure on career decision making.

2.3 Gender Differences on Career decision making

Bandura, (2001), found gender differences in levels of professional effectiveness, career choice and
personal development, For the most part teenage boys find themselves more effective in science and
technology, while teenage girls find themselves more effective in jobs that have traditionally been gender-
specific. A study by Crisan and Turda, (2015), supports the existence of gender differences in self-
efficacy in career decisions they found that men and women have similar levels of self-efficacy in
mathematics and finance. Previous research in the medical field has shown that gender differences
influence students' career choices (Petrov, 2007). In many African societies, research has shown that
gender differences in occupational choice are acquired through socialization processes, and that
occupational choice is a product of traditional gender roles regulated by socialization (Ogwari, et al.,
2014). According to Mutekwe, et al., (2011), most female students avoid careers with high levels of social

participation and decision-making positions due to career stereotypes. A study by Mutekwe, (2011), in
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Zimbabwe found that the way families explained the importance of gender roles influenced career choices
in factors that influence career choices and aspirations of female college students. For example, in most
traditional African societies, children grow up knowing that some of their responsibilities, obligations and

careers are stereotyped by gender (Durosaro & Adebanke, 2012).

2.4 Theoretical Review

Theoretical approaches to career decision making are based upon two major theoretical perspectives of
career choice and development namely psychological and sociological (Brown, 2002). Psychological
perspectives explain the way individuals make career decisions based on individual factors which include
personality, interests, abilities and job satisfaction because these factors significantly influence the way
individuals behave, think and respond to making career choices. Sociological perspectives explain career
choice processes by considering the relevance of a variety of influencing factors prior to an individual’s
career decision making. Sociologic based theories focus on two major factors namely demographic and
environmental (Johnson & Mortimer, 2002). Demographic factors refers to gender, ethnicity and family
socioeconomic status and the environmental factors refers to social influences such as the impact of
family members, peers, community values and practices, work environment, labor market structure and

gconomic environment.

2.4.1 Social Cognitive Career Theory

Social Cognitive Career Theory has been widely used to explain career psychology and career- related
decision making behavior (Lent, 2000). The Theory goes on to discuss the significance of self-efficacy in
promoting a person's motivation. The SCCT suggests that career interests and career self-efficacy
influence decision-making. The theory emphasizes how contextual elements like family history, the type

of school attended, academic self-concept and learning experiences interact to affect career development
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(Lent, 2000). According to this theory, self-efficacy affects one’s interests and outcome leading to one’s
career choice.

The theory reaffirms that self-efficacy beliefs constitute the central mechanisms of one’s career
development. For example, individuals who are confident in their capacities to undertake particular tasks

are more likely to pursue the task persistently and successfully (Lent, 2000).

2.4.2 Social Learning Theory and Self-efficacy

Bandura’s social learning theory of human personality has emphasized the importance of human
cognitive process and introduced aspects of personality that develops as a result of an individual’s
learning experiences and these are self-regulation, self-esteem, self-punishment and self-efficacy (Abbott,
2001). Although all of these influences are seen to be important and the concept of self-efficacy has been
regarded as a key personality factor influencing career decision making.

Self-efficacy is defined as individuals belief in their capability to take the action required to deal with
given tasks or prospective situations (Bandura, 1977). Bandura stated that individuals acquire self-efficacy
through the relationships between personal efficacy beliefs and outcome expectancies and through this
process people learn about their capabilities and their perceived self-efficacy which tends to affect their
ability to organize and accomplish given tasks (Bandura, 1997). This self-efficacy theory provides an
understanding of how individuals develop self- efficacy and how their perceived self-efficacy can be used
to predict certain behavior including whether individuals approach or avoid certain tasks or situations, the
quality of their performance with certain tasks or situations and their persistence to overcome unpleasant
experiences (Betz, 2004).

For example, investigation of the relationship between self-efficacy and career aspirations and
trajectories among children within specific socioeconomic environments found that children tended to
base their career choices on their perceived occupational self-efficacy rather than on their academic

performance (Bandura, 2001). The study also found that socioeconomic environments appeared to have
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an indirect impact on children because it influenced parents” self-efficacy and their educational
aspirations for their children.

These findings demonstrated the influence of self-efficacy on career choice and the way in which children
were choose the career they felt competent to do and which was perceived to match their self-efficacy.
The above finding was also supported by an investigation of the impact of parental socioeconomic levels
on career aspiration among young Nigerian adolescents (Salami, 2008).

The study suggested children from families with a high level of income appeared to have high career
aspirations because their family was able to provide them with relevant academic support. It is likely that
children from low socioeconomic backgrounds might lack the confidence to develop their career through
higher education and highlights the impact of socioeconomic environment on the way children develop
their perceived occupational self-efficacy.

As has been discussed, self-efficacy appears to have significant impact on the way individuals
perceive their career interests and competencies and these subsequently influence their career decision

making.

2.4.3 Social Learning Theory and Career Decision Making

John Krumboltzs social learning theory of career decision making acknowledged the importance of
two key elements of Banduras social learning theory that human behavior results from learning
experiences and cognitions (Sharf, 2006). Kromboltzs theory emphasizes however, that career decisions
are not only based on individual factors such as gender, age, educational background, ability and family
background but on other important factors outside individuals™ control which affect their career
availability and career decision making for example, the nature of job opportunities, monetary and social
rewards of various occupations, labor laws and union rules, technological developments, changes in social
organization, the educational system and neighborhood and community influences (Mitchell &

Krumboltz, 1996).
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Thus, Krumboltz applied a social learning approach which focused on the roles of four major influences
on individual’s career decision making (Patton & McMahon, 1999). These factors were individual factors
such as gender, abilities, skill, personality traits and family background, environmental factors such as
culture, occupational requirements and education the relationship between skills and occupational tasks
and career learning experiences or the impact of individuals learning on their career decision making. It
also highlighted the relationship between an individual’s beliefs and the environment and how these
influence individuals approach to learning new skills and ultimately affects their aspirations and actions.

Krumboltzs social learning theory of career decision making is a useful approach for understanding
how individuals make career decisions and indicates how this knowledge can be used to help individuals
generate career alternatives and make effective career decisions under different circumstances (Sharf,

2006).

2.5 Summary of Theoretical Review

Theoretical approaches to career decision making are based on psychological and sociological
perspectives. Psychological perspectives explain how individuals make career decisions based on
individual factors and Sociological perspectives focus on demographic and environmental factors.
The Social Cognitive Career Theory (SCCT) emphasizes the importance of self-efficacy in promoting
motivation and career choice. It suggests that career interests and self-efficacy influence decision-making,
with self-efficacy beliefs being central to career development. Bandura's social learning theory of human
personality introduces aspects of personality that develop through learning experiences, including self-

regulation, self-esteem, self-punishment, and self-efficacy.
In line with the psychological (individual) and sociological (environmental and demographic)

perspectives the study was conducted.
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2.6 Conceptual Framework
The study was guided by a conceptual framework showing the interrelationship between the

independent variable and dependent variables as conceptualized by the investigator.

Figure 1.Conceptual framework

Independent variable (1V) Dependent variable (DV)

Source: Conceptualized by the researcher (2024).

The conceptual framework of the study was developed and guided by the variables of the study. The
purpose of using this framework was to help readers quickly understand the interrelationship between
independent variables (V) and dependent variables (DV). In the relationship, it was assumed that career

decision-making was determined by self-esteem self-efficacy and peer pressure.
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CHAPTER THREE
3. RESEARCH METHODOLOGY
The main focus of this chapter is to discuss the research design, study site, population, Sample and,
sampling technique, data collection tools, pilot study, method of data analysis, data collection procedure

and ethical issues for the study in relation with basic research question.

3.1 Research Design
The study employed a mixed approach (quantitative and qualitative) with a cross- sectional research
design. To provide a comprehensive analysis of the research question both quantitative and qualitative
research approach were employed. The advantage of sequentially gathering both quantitative and
qualitative data is that it permits the researcher to contrast the themes identified in the qualitative data
analysis with the statistical results in the quantitative analysis so as to explore for congruent findings

(Creswell et al., 2003).

3.2 Study Site

The study was conducted at the Shashemane campus of Rift Valley University, a private higher
education institution situated in Shashemane town, Oromia, Ethiopia. Rift Valley University was
founded on August 15, 2000 G.C. The town of Shashemane is situated at a crossroads with Modjo,
Zeway, Hawassa, the majority of southern Ethiopia, and Arsi Bale, 250 km south of Ethiopia's capital.
Geographically shashemane town is located at 7 degrees North latitude and 38 degrees east longitudes.
Compared to other private university found in shashemane Rift Valley University was purposely
selected because of the number of students and programs (field of study) it offers, physical proximity
and having prior relationship with some of the staffs of the university assuming that the process of data

collection was easy.
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3.3 Population of the Study

The target population of this study was Rift Valley University regular students of Shashemane
campus. A total of 1926 (1311 male and 615 female) regular students who are attending their education
only regular students were chosen among other weekend, evening, and summer students. Because
regular students had less experience in choosing a certain field of study and they were available in the
institution when the researcher needed to gather data from them. Additionally, university years are the

most critical period in which students worried about to set their career (Newman & Newman, 2017).

3.4 Sample and Sampling Techniques

For this study, the researcher used a combination of purposive, random sampling and stratified
techniques to select samples. Purposive sampling was employed to select Rift Valley University from a
private university college found in Shashemane. Then, using random and stratified sampling, male and
female participants were selected from each department. From 1926 (1311 male and 615 female) target
population, 332 (225 male and 107 female) students were selected as a sample for the study. The sample
size of this research was determined based on Yamanes formula as cited in Israel (2013), the formula is

given by;

. _ N
Equation; n—HN(e)2

Where, n = sample size

N = population and e = 0.05 which is level of precision with 95% confidence interval.

N=1926 by applying this formula n= 1926 = 332

T 1+1926(0.05)2
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Hence, the sample size for the study is 332 students and to calculate the sample size of students from each

department we can use Kothari, (2004), formula.
nk= (n/N)*NK where:  nk =is the sample size
NK-=is the population size of the k stratum
N=is the total population size

Table 3.1 Summary of the sample size by the field of study.

Name of Departments Year Population Sample
M F T M F T
1™ 27 15 42 5 2 7
Business management 2nd 175 76 251 30 13 43
4th 203 135 338 35 23 58
1st 12 10 22 2 2 4
Accounting 2nd 99 68 167 17 12 29
4th 169 106 275 29 18 47
2nd 17 7 24 3 1 4
Computer science 4th 25 6 31 5 1 6
1st 10 8 18 2 1 3
Nursing 2nd 206 67 273 35 12 47
4th 112 61 173 19 11 30
1st 10 3 13 1 1 2
Economics 2nd 80 15 95 14 3 17
4th 166 38 204 28 7 35
Total 1311 615 1926 225 107 332
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3.4.1 Inclusive Criteria
The purpose of this study was to explore self-esteem, self-efficacy, and peer pressure as predictors of
career decision-making among Rift Valley University regular students on the Shashemane campus. The
study subjects this study were regular students of Rift Valley University only those students attending

their education in degree programs are included in the study.

3.4.2 Exclusive Criteria
Subjects who are following their education through weekend and level programs are not included in
the study. To manage the study well, other students following their academic career at the university are

excluded.

3.5 Study variables

The variables of the studies Self-esteem, self-efficacy, and peer pressure are independent variables,
whereas career decision-making is a dependent variable of the study. Which means that, in this study,
self-esteem, self-efficacy, and peer pressure are predictor variables, and career decision-making is a
criterion variable. The predictor variables are variables that change the dependent variable used to predict
other variable outcomes, and the criterion variables are the variables that are usually influenced by the

independent variables.

3.6 Data Collection Tools

In this study, a questionnaire, an interview, and a focus group discussion were the instruments used to
collect data. The questionnaire was prepared for selected sample students, and an interview guide and
focus group discussion were prepared for teachers and the department head with the purpose of finding

out relevant information regarding students’ career decision-making.
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3.6.1 Questionnaire
The questionnaire was administered to students after obtaining informed consent from the respondents
the questionnaire consists of demographic data, a self-efficacy scale, a self-esteem scale, peer pressure

measures, and career decision-making measures.

The respondent’s demographic data was collected based on the demographic questions, which include

background information such as sex, field of study or department and college.

To measure respondents levels of self-efficacy on career decision making this study was employed
General Self-Efficacy Scale (GSE) consisting of 10 items ranked in a 5 point scale type ranging from (1)
strongly disagree to (5) strongly agree developed by Schwarzer and Jerusalem (1995), and adapted by
Hellmann, (2014). The higher scores indicates greater self-efficacy and lower scores indicate low self-
efficacy and the middle one used as cut off point. Schwarzer & Jerusalem found reliability measure of the
scale range from .76 to .90 Cronbach alphas. On the study done by Hellmann, (2014), the reliability

estimate also showed a Cronbach alpha of .84.

To measure respondents level of self-esteem on career decision making Rosenberg self- esteem scale,
developed by Rosenberg, (1979), consist 10 item scales that measure self-worth by measuring both
positive and negative feeling about the self. All items will answer using a 5 point scale format ranging
from strongly disagrees to strongly agree. This scale is one of the most widely used ones to measure this
psychological construct and it has an internal consistency between alpha = 0.83 and 0.90 and a test-retest

stability index of 0.84 (Rosenberg, 1979).

To measure the level of peer pressure on career decision making questionnaires of peer pressure
consisting 14 item rated on 5 point likert scale ranges from 1 strongly disagree to strongly agree was used.

The score range from 14-70 with higher scores indicating higher level of peer pressure and lower score
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indicate lower level of peer pressure and middle score used to differentiate high and low levels. The
questionnaires are adapted from previously conducted studies of (Jeofrey, 2017). Jeofrey gathered and
adapted the items from various studies done on peer influence on students career choice then tested the

reliability and found it consistent.

The respondent’s levels of career decision making were measured by using career decision scale
developed by Osipow, (1987). Having career decision subscale of 10 items used 5 point scale ranging
from (1) strongly disagrees - (5) strongly agree. The score range from 10-50 with higher decision and
lower scores indicate lower level of career decision and middle score used to differentiate high and low
level. Hellmann, (2014, also found an internal reliability Cronbach alpha of .91 for the career indecision
subscale in a study of social and psychological variables associated with undergraduate young adult career
exploration process. For the whole scale reliabilities ranging from Cronbach alpha of .82 to .90 was

obtained (Osipow, 1987).

3.6.2 Interview

Purposively selected interviewee subjects were questioned in interviews that take place after the
administration and distribution of the questionnaire. The information obtained from the interviews was
utilized to supplement and close any gaps left by the questionnaires. Questions were raised for those
interviewees and they provide their responses in a free and clarified manner. Thus, focusing on issues
related to the existing situation four interview questions was prepared by the researcher and conducted
from five (5) department head regarding about students self-efficacy, self-esteem and peer pressure on

career decision making for about 20-30 minutes.
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3.6.3 Focus Group Discussion
To supplement the information gathered from the questionnaire, one focus group (FGD) was held. Ten
(10) teachers (academic staff) was participate in focus group discussions in order to gather enough data

regarding students' self-efficacy, self-esteem, and peer pressure on career decision-making.

3.7 Pilot Study

3.7.1 Reliability

A pilot study was conducted to check the feasibility of the study and the adequacy of the questionnaire
for the purpose of revising and determining the specificity, relevance and clarity of the instruments. It was
also conduct with the view of testing the practicality of the data collection instruments and computing the

reliability of the questionnaire scale.

Reliability is generally defined as the degree to which a measure of a construct is consistent and
dependable. For the pilot test a questionnaire was administer to 33(10%) non participants found in
shashemane paradise valley college students. In the current study, the reliability of the questionnaire
scales was established using Cronbach Alpha. Cronbach alpha (o) was primarily computed for it is an
indicator of the internal consistency of items with Likert type scales (Streiner, 2003). For the
interpretation of Cronbach alpha coefficient, Gliem and Gliem, (2003), suggested the following rule of
thumb: o > .9 is excellent, .8 < o <.89 is good, .7 < a <.79 is acceptable, .6 < a <.69 is questionable, .5 < a

<.59 is poor, and a < .5 is unacceptable.
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Table 3.2 Coefficients of reliability for self-efficacy, self-esteem, peer pressure and career decision
making (Chronbach alpha values).

No. Subscale variable Pilot study result Main study result No. of item
1. Self-efficacy 0.78 0.80 10
2. Self esteem 0.75 0.78 10
3. Peer pressure 0.73 0.70 14
4. Career decision 0.75 0.77 10

Cronbach alpha is a measure of internal consistency, which indicates how well the items in a scale or
sub-scale are measuring the same construct. Generally a Cronbach alpha value of 0.7 or higher is
considered acceptable for research purposes. Looking at the table, we can see that the Cronbach alpha
values for all sub-scales in both the pilot study and the main study are above the acceptable threshold of
0.7. This suggests that the items in each sub-scale are measuring the same construct consistently,

indicating good internal consistency.

3.7.2 Validity

Validity is a researcher ability to draw meaningful and justifiable inferences from scores about the
sample or population (Creswell, 2005). To check the validity of questionnaires a pilot study was
conducted after which replies to each item were analyzed to identify any misunderstandings and
ambiguity. Items that are found to be misunderstood or ambiguous were modified thereby improving face
validity. To reduce the effects of language difficulty the questionnaire was translated in to Amharic by the
expert of social psychology, based on their expertise and experience in the area, then the quality of the
translation was checked and the necessary modification was made by the language expert. Expert

opinions, literature searches, and pre-testing of questions were used to improve content validity. Finally
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all modifications such as spelling errors and grammars were made clear based on the feedback obtained

from the advisor.

3.8 Methods of Data Analysis

To analyze the data both Descriptive and Inferential statistics were used. Frequency, mean score and
percentage were used to obtain about demographic information of the respondents Correlation were to
know the relation of self-esteem, self-efficacy and peer-pressure on career decision making. In order to
understand which variable is a better predictor of career decision-making, multiple linear regression
analysis was conducted and an independent sample t-test was employed to examine whether there is a
significant difference between male and female students in relation to self-esteem, self-efficacy and peer
pressure on career decision-making. In order to examine the variation between the fields of study
ANOVA was used. To analyze the entire data using the statistical analysis software “statistical package
for social science” (SPSS) Version 25 was employed. All tests was selected based on their assumptions
such as; normality of the distribution, homogeneity of variance, type and number of variables and based

on the nature of the research question.

The researcher also used thematic analysis to identify and characterize recurring themes in the
qualitative data gathered from interviews and focus group discussion in relation to the study's objectives.
The procedure outlined encompassed the following steps: transcribing and coding the informants'
responses, writing down ideas, reading and rereading, identifying central themes and producing the report.
Thematic analysis was used to analyze qualitative data because it facilitates categorization of the data as
well as the identification, examination and reporting of patterns, or themes, within the data (Bazeley,

2009).



30

3.9 Data collection procedure

To obtain well-organized data, the following procedures were followed; first, the support letter was
written from department of psychology Hawassa University to Rift Valley University Shashemane
campus. After presenting the objectives of the study to the Rift Valley University Shashemane campus
dean office approved to conduct the study. The researcher recruited two assistants (focal persons) in order
to facilitate the whole procedure that enabled the researcher to collect relevant information. The data was
gathered by using three data collection instruments, Questionnaires, interview and focus group discussion.
The questionnaire was administered to the selected sample, the researcher purposely select five
department head for interview and focus group discussion was employed to ten academic staff in one
focus group discussion to ask about student’s self-efficacy self-esteem and peer pressure on career

decision making.

3.10 Ethical Issues

The study was conducted in line with ethical standards, giving careful consideration to issues with
consent and confidentiality. The researcher communicated Rift valley university administration body by
presenting the support letter given from Hawassa university Psychology department and discussed about
the issue going to be investigated, its aim and as the study will not harm the participants. The respondents
were participating in the study on the basis of their informed permission after being sufficiently informed
about the study's objective. In this study, participants were informed of their freedom to choose and even
their right to leave if they feel uncomfortable. Additionally, the participants were informed about how

confidential the information they provided is and how their privacy is totally maintained.
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CHAPTER FOUR
4. RESULT
This chapter presents the results of the study. First, the demographic characteristics of the study
sample are briefly described. Next, results of the correlations between the dependent variable (career
decision) and the independent variables (self-efficacy, self-esteem and peer pressure) are explained. As
the purpose of this study is to explore the Self-Esteem, Self-Efficacy and Peer- Pressure as a predictor of
career decision making, Regression analysis is also made to understand which variable predicts more
career decision making of students, finally to examine the variation between the fields of study ANOVA
was used and an independent sample T-test was to examine whether there is significant difference

between male and female.

4.1 Demographic Characteristics of the Study Sample
This section indicates the demographic information of the study respondents including their sex,
department and year of study. Therefore the respondent demographic characteristics are presented in

Table 4.1 below.



Table 4.1 Demographic characteristics of the study sample (N=332)
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Demographic characteristics N %
Male 225 67.8
o6 Female 107 32.2
Business management 108 32.5
Department Accounting 80 24.1
Computer science 10 3.0
Economics 54 16.3
Nursing 80 24.1

2 16 4.8
Year of study 3" 138 41.8
4rth 178 53.6

Table 4.1 shows that the demographic characteristics of respondents of the study. There were 225 (67.8%)

males and 107 (32.2%) females in the study sample. The majority of the respondents 108 (32.5%) were

Business management department while 80 (24.1%) were from Accounting and nursing department and

54 (16.3%) and 10 (3%) were from Economics and Computer science respectively. The majority of the

respondents 178 (53.6%) were 4rth year, followed by 138 (41.8%), 3" year and 16 (4.8%), 2" year

students.

Response Rate one should have to expect the non-response questionnaires while determining the sample

size of the study. However, out of the total of 332 samples 332 of them filled and returned the
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questionnaire. Therefore, this indicates that 100% every single inquiry or message has received a

response.

4.2 The Relationship between Self-Esteem, Self-Efficacy, Peer Pressure and Career Decision
Making.
Before running multiple regression interrelationship between independent and dependent variable was

conducted as assumption checker in the following table.

Table 4.2 Correlation between self-esteem, self-efficacy, peer pressure and career decision making

(N=332).
Career Self-efficacy self-esteem Peer
1. Career 1
2. self-efficacy A458%" 1
.000
3.self esteem .093 146" 1
.092 .008
4. Peer 635 580** 666 1
pressure .000 .000 .000

** Correlation is significant at the 0.01 level (2-tailed).

As shown in the Table 4.2 above, Career Decision making had a statistically significant moderate
positive relationship with Peer Pressure (r = .635, n = 332, p = <.05), a significant moderate positive
relationship with Self-Efficacy (r = .458, n = 332, p = <.05) and insignificant strong positive relationship
with Self-Esteem (r=.093, n=332, p = >.05). Whereas peer pressure had a statistically significant moderate

positive relationship with Self-Esteem (r =.666, n = 332, p = <.05) and a statistically significant moderate
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positive relationship with Self-Efficacy (r =.580, n =332, p = <.05). Self-Efficacy levels had also a

significant weak positive relationship with Self-Esteem (r = .146, n = 332, p = <.05).

Since the independent variables of the study (self-esteem, self-efficacy and peer pressure) are
significantly correlated with the dependent variables of the study (career decision making) multiple linear
regression analysis was conducted in the subsequent section in order to see whether the independent

variables significantly predict the dependent variables.

4.3 Regression Analysis of Predictor variables (Self-esteem Self-efficacy and Peer pressure) and
criterion (Career Decision Making) variable.

The first objective of this study was to find out whether self-esteem, self-efficacy, and peer pressure
were predictors of career decision-making and to understand which variable was a better predictor of
career decision-making. Multiple linear regressions were analyzed as follows: There are assumptions to
take into account while computing regression; some of these are outlined in Appendix E. Please refer to

Appendix E.
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Table 4. 3 Goodness of fit through R Square

Model Sum of Squares  df Mean Square F Sig.
1 Regression 59.40 3 19.80 167.44 .000
Residual 38.78 328 118
Total 98.19 331

a. Dependent Variable: Career decision making

b. Predictors: (Constant), self-efficacy, Peer pressure

Table 4.3 indicate the information about the variation of dependent variable explained by the existing
model used for this study and the residual that indicates the variations of dependent variable that is not
captured by the model. It is observed that the independent variables give a significant effect on the
dependent variable, where the F value is 167.44 with a p = < 0.05 indicating that overall the model

used for the study is significantly good enough in explaining the variation on the dependent.

Table 4.4 Summary of multiple linear regression analysis for independent variable on the

dependent variable

Model R R Square Adjusted R Square Std. Error of the Durbin-Watson
Estimate
1 .645° 416 412 .34388 1.722

a. Predictors: (Constant) self-efficacy, peer pressure

b. Dependent Variable: Career decision making
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The above table 4.4 indicate that the whole predictor variables regression model significantly predicts the
level of career decision making (Beta = 1.643, R = .645, R? = .416 and p value = .000). This indicate that
higher level independent variables (self-efficacy and peer pressure are associated with dependent variable

(career decision making) for approximately 41.6 %.

Table 4.5 Multiple Linear Regressions Coefficients for self-esteem, self-efficacy and peer pressure on
career decision making

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
1 (Constant) 1.643 194 8.45 .000
Self- -.095 046 -.095 -2.05 041
efficacy
Peer 1.364 075 1.114 18.09 .000

Dependent Variable; Career Decision Making

As indicated in Table 4.5 above, the results of the multiple linear regressions analysis showed that the
predictor variables peer pressure significantly predict/determine the career decision making with (Beta =
1.364, p value =.000) and self- efficacy also significantly predict career decision making with (Beta = -

.095 and p value =.041).

Regression analysis generally reveals which predictor variables are most effective at predicting the
dependent variable career decision making. For predictor variable in the model, the result shows the
coefficients, standard errors, standardized coefficients, t-values and significance levels. Peer pressure

emerges in the model and has the highest standardized coefficient (Beta = 1.114, p value =.000)
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suggesting that it is the strongest predictor of career decision making according to the results. To a lesser

extent, self-efficacy also predicts career decision-making.

To supplement the above quantitative result with the qualitative result from key informants, several issues
related to self-efficacy, self-esteem and peer pressure as predictors of career decision-making were

discussed with them, and the result of interview also summarized as follows.

One participant was asked about influence of self-efficacy, self-esteem and peer pressure
and he said that in my opinion Self-efficacy, self-esteem, and peer pressure can all play
significant roles in career decision-making, For example when students believe they have
the skills and capabilities to succeed in a particular career path, they are more likely to
pursue it and also how much students like and value themselves can also impact career
decision-making. Again for me the influence of peers can significantly affect career
decisions because students may feel forced to choose careers that are popular among their
peers or conform to societal expectations, even if those choices do not align with their own

interests, (Respondent 1).

In contrary other respondents were asked about the difference between self-esteem, self-efficacy and

peer pressure regarding students' career decisions.

Self-efficacy, self-esteem, and peer pressure all play interconnected roles in career
decision-making. Building self-awareness, confidence, and resilience can help students
make career choices that align with their interests, values, and aspirations, rather than

being solely influenced by external factors such as peer pressure (Respondent 2).

Generally, as it was illustrated by most of the interviewees, the role of self-esteem, self-efficacy, and

peers in career decision-making is that students with high self-efficacy may be more likely to pursue
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careers that align with their interests and abilities, while students with low self-efficacy may be more
motivated to choose safer or more familiar paths. Students with high self-esteem tend to have a more
positive outlook on their abilities and potential for success, they are more likely to pursue careers that
align with their passions and values, as they feel deserving of fulfilling work. On the other hand, positive

peer support can empower individuals to pursue their passions and take risks in their career pursuits.

In FGD also the leading question was sent out, and the discussants reflections on how peer pressure,
self-efficacy, and self-esteem determine career decision-making are outlined below. The method utilized
to provide the FGD data analysis for each theme area was to first summarize the conclusions, with which
most FGD participants expressed agreement, and then to cite a few statements from the transcripts as

supportive evidence. For example;

Almost all the discussants argued that the self-esteem self-efficacy and peer pressure
are related concepts in student’s daily life especially in influencing and determining
career decision. While all self-esteem, self-efficacy, and peer pressure can influence
students' career decisions, they operate through different mechanisms and address
distinct aspects of individuals' psychological and social dynamics. Understanding these
differences can help students themselves direct the complexities of career decision-

making and support students in making informed and fulfilling career decision making.

4.4 Comparison of Students Fields of Study (Business Management, Accounting, Computer Science,
Economics and Nursing) on Career Decision making.

The second objectives of the study was to see if there a variation on the students Self-efficacy, Self-
esteem and Peer pressure on the field of study that contribute for career decision making one-way
ANOVA was used to test whether there is significance difference between the means of the demographic

characteristics on career decision making.
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Table4.6 Summary of the descriptive statistics results of Fields of study (Business Management,

Accounting, Computer Science, Economics and Nursing).

95%Confidence

Interval for Mean . )
Minimum  Maximum
Lower Upper
N Mean Std. Std. Bound Bound
Error

BUMA 108 4.12 .53 .051 4.02 422 2.90 4.80
Accounting 80 4.06 .52 .058 3.95 418 2.80 4.80
Clscience 10 3.77 A4 141 3.45 4.09 3.10 4.40
Economics 54 414 57 .077 3.98 4.29 2.90 4.80
Nursing 80 3.99 .55 .062 3.86 411 2.90 4.80
Total 332 4.07 .54 .029 4.01 412 2.80 4.80

Table 4.7 Summary of the ANOVA results of Fields of study (Business Management, Accounting

Computer Science, Economics and Nursing).

Sum of
Squares )
df Mean Square F Sig.
Between 1.960 4 490 1.66 .158
Groups
Within Groups  96.231 327 294
Total 98.191 331

Significance level 0.05
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As Table 4.7 shows, there is no statistically significant difference in the score on career decision-
making among students fields of study (F = 1.66, p >.05). This shows that students self-efficacy, self-
esteem and peer pressure in the field of study do not vary, which contributes to career decision-making.
The post hoc result also illustrates that there is no statistically significant difference in the scores for
career decision-making among students in their fields of study. This is because the means and standard

deviation differences are small.

In line to this result the key informants were asked, do you think there is a difference between students’
self-esteem, self-efficacy, and peer pressure regarding students' career decisions? Most of the interviewees
say there are no distinct differences between students’ self-esteem, self-efficacy, and peer pressure in how

they influence career decisions. For example, one interviewee said that...

The difference between self-esteem, self-efficacy, and peer pressure is often seen in
students, but nowadays, mostly, many students focus on the career after graduation they
think will provide them with job opportunities rather than their abilities and
competencies. | don't believe there is that much difference between self-efficacy, self-
esteem, and peer pressure. If we take our institution as an example, the majority of our
students study field like accounting, business management, economics, etc., and very few
of them concentrate on their competency and abilities. Instead, they are primarily

concerned with what they will do after graduation (Respondents 3).

But contrary to this other interviewee said that....

In my opinion, in the context of career decisions, self-esteem can influence students'
perceptions of their worthiness and deservingness of certain career paths; self-efficacy

influences students' confidence in their skills and competence related to potential career
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paths; and Peer pressure in the context of career decisions can manifest in various ways,
such as direct encouragement within peer groups. Students may feel pressure to choose

certain career paths based on what is popular among their peers (Respondent 5).

In FGD the researcher asked the group about the difference between self-efficacy, self-esteem, and peer
pressure in the field of study that contributes to career decision-making, and their agreement is

summarized as follows:

Regarding self-esteem, self-efficacy, and peer pressure on students fields of study that
contribute to career decision-making most of the students do not rely on their self-esteem
and self-efficacy; rather, they are influenced by their peers because nowadays a field like
accounting, economics, and other business fields are more preferable fields in private
universities that every individual advises students to join. Due to that, most of the group
agreed on the influence of peer pressure on career decision-making than self-esteem and

self-efficacy.

4.5 Sex Differences on Career Decision Making among Students
The other objectives of this study is to examine if there significant difference between Male and Female
on career decision making. To attain this objective an Independent Sample T-test was computed and the

result is presented in the table below. .

Table 4 8: Summary of an independent sample t-test that compare male and female on career decision
making

Demographic Groups N Mean SD df t P value

Sex Male 225 4.04 .55 330 1.17 240

Female 107 413 .52
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As illustrated in Table 4.8 Male participants had the mean score of (M = 4.04 SD = .55) and Female
participants had the mean scores of (M = 4.13, SD = .52) on the Career Decision Making. Therefore, the t-
test result also shown that there is no statistically significant difference between Male and Female on

career decision making, df = (330) t = 1.17, p = .240.

Similar to this result in FGD the respondents also discussed about the difference between male and female

career decision-making and they said that...

Differences between males and females can indeed influence career decision-making,
but in our university regarding career decision-making, both males and females are
following their own field of study. They are not considering their confidence, their
strengths, or their weaknesses, but their main focus is on the job opportunities that fields
of study had after graduation. Another reason that there is no difference between males
and females is that most private universities have only business-related fields, so both

sexes follow the fields of study without much difference.
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CHAPTER FIVE

5. DISCUSSION
In this chapter discussion is made based on the results and what literature describes on the self-
efficacy, self-esteem and peer pressure as a predictor of career decision making among rift valley
university students Shashemane campus. The upcoming sections present the combined findings and

detailed interpretations of the results based on the following basic research questions.

e Does Self-efficacy, Self-esteem and Peer pressure can significantly predict career decision

making?

e s there a variation on the students Self-efficacy, Self-esteem and Peer pressure on the field of

study that contribute for career decision making ?
e s there significant difference between Male and Female on career decision?

5.1 The Relationship between Self-Esteem, Self-Efficacy, Peer Pressure and Career Decision
Making

Before running multiple linear regressions correlation was computed to examine the correlation between
the variables as a preliminary check. The correlations were used to test the strength, direction and
significance level of the relationship between self-efficacy, self-esteem, peer pressure and career decision

making.

The results of Pearson correlation coefficient indicates that career decision making had a statistically
significant moderate positive relationship with peer pressure. This result indicates that students who are
accepted by their peers are more likely to be psychologically healthier and self-confident than those
rejected by their peers. The results of this study is in line with Schneider(2010),and You (2011),who
found out that peer groups influence students concerns on many issues and gives them a sense of

motivation that inspire students to pursuing academic success.
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The result between career decision making and self-efficacy indicate that a significant moderate positive
relationship with Self-Efficacy. The findings consistent with social cognitive theory by Lent, Brown &
Hackett (2000), that self-efficacy influence one’s interest in career decision. The theory also asserts that
students develop self-efficacy to pursue careers perceived to provide positive outcome. However, these
results are contrary to Abesha (2012) who asserted that self-efficacy was insignificantly related to career

decision making.

Career decision making had also insignificant strong positive relationship with Self-Esteem. This
indicates that there is other variable that does not included in this study can influence career decision
making than self-esteem. The findings are consistent with Reilly et al. (2014); self-esteem is not

statistically significant with regard to career decision.

Self-Efficacy levels had also a significant moderate positive relationship with Self-Esteem. Lent and
Fouad, (2011), argued that although self-efficacy and self-esteem are similar in many ways, they are two
distinct concepts. As such, people with high self- esteem tend to have positive feelings about themselves,
while those with low self-esteem tend to have negative feelings about themselves and these feelings

persist even when they believe they are highly competent.

5.2 Predictor variables (Self-esteem Self-efficacy and Peer pressure) more predict Career Decision

Making.

The first objective of this study was to find out self-esteem, self-efficacy and peer pressure as a
predictor of career decision making, the findings indicate that peer pressure is the most significant
predictor of career decision making. Self-efficacy and self-esteem also predict career decision-making, but
to a lower degree. The study's findings suggest that, compared to other factors examined, peer pressure is

a more significant predictor of career decision-making. The results of the current study are in line with
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earlier research by Shumba and Naong (2012), which suggested that students in schools greatly depend on
the support of their peers when choosing career decisions. The result indicates that students are more
likely to accept career advice from peers they trust than from any other sources. Peer advice may clarify
certain issues regarding career decision-making. The study also revealed that friends give comprehensive
and proper advice regarding careers to maintain career information. Senior students at schools may share
their experiences with career information that they received from their predecessors. According to social
cognitive theory, advice from former successful students has an impact on students’ career decision-

making (Mills, 2009).

The result of multiple linear regressions revealed that self-efficacy is also a predictor or determinant of
career decision-making. This indicates that self-efficacy in career decision-making is a measure of an
individual's confidence in their ability to participate in activities related to selecting a professional path;
the findings corroborate Adeyemo's (2007), study which showed that students who have high levels of
self-efficacy make career decisions. The outcomes, however, disagreed with Abesha's (2012) finding that
self-efficacy had no significant influence on career decision-making. The reason for the differences in the
results could be that, in contrast to the current study, which used undergraduate students from one private
university as its sample, the previous study involved students in post-secondary schools in developed

countries with varying educational backgrounds and experiences.

On the other hand, self- esteem also insignificantly predicts career decision making. The aforementioned
result is inconsistent with that of Lin et al., (2015), who investigated the relationship between self-esteem
and career decision. Their findings showed that students with high self-esteem had lower career
uncertainty because they made self-concordant major choices and were highly motivated to learn. The

results also in corroborate Marcionetti's (2014), finding that self-esteem significantly influences career
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decision-making. Once more, the results are inconsistent with those of Mahadi et al., (2015), who found a

strong correlation between career decision-making and self-esteem.

5.3 Variations in Students Fields of Study on Career Decision Making

The second objective of the study is to find out if there is a difference between students self-efficacy,
self-esteem and peer pressure in the fields of study that contribute to career decision-making, The result
shows there is no statistically significant difference in the score on career decision-making among
students fields of study. This shows that students self-efficacy, self-esteem, and peer pressure in the field
of study do not vary, which contributes to career decision-making. The result is similar to Mattigatti, et
al., (2012), conducted a survey on self-efficacy, self-esteem and peer influence in mathematics and
English among secondary school students. Results indicated no significant difference between self-
efficacy, self-esteem, peer and general academic career choice. Results also indicate that there is no

significant effect of self-efficacy, self-esteem or type of school on career decision-making.

5.4 Sex Differences on Career Decision Making Among Students

The other objectives of this study were to examine if there is a significant difference between males and
females in career decision-making. The results showed that there was no statistically significant difference
between males and females in career decision-making. The finding revealed that gender was not a
significant factor in the career decision-making encountered by students. This means that gender does not
influence students in making a career decision rather there are other factors that determine the career
decisions making of students. This result is consistent with earlier research carried out in Switzerland by
Vertzberger and Gati, (2016), who found no gender differences in career decision-making. The results
also supported Akpochafo (2020) study, which found that gender had no noticeable influence on the scale
used to make career decisions, the findings also imply that there was no gender difference in the

challenges students faced when choosing a career. The results, however, disagree with those of Murniarti
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and Siahaan (2019), who found that male students had more difficulty choosing a career. Specifically,
their research indicated that over half of the male students did not receive enough information about the
kinds of careers they were to pursue. On the other hand the result, of this findings matched with that of
previous studies conducted by Odanga, et al., (2015), found that no significant impact of gender on career
decision making. This result is also inconsistent with (Bandura, 2001) found that for the most part, male
find themselves more effective in science and technology, while girls find themselves more effective in

jobs that have traditionally been gender-specific.
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CHAPTER SIX

6. SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.1 Summary
The general objective of the study was to explore the Self-Esteem, Self-Efficacy and Peer- Pressure as a
predictor of career decision making among Rift Valley University regular students shashemane campus.

To achieve this objective, the following specific questions were formulated for investigation

e Does Self-efficacy, Self-esteem and Peer pressure can significantly predict career decision

making?

e s there a variation on the students Self-efficacy, Self-esteem and Peer pressure in the field of

study that contribute for career decision making ?
e s there significant difference between Male and Female on career decision making?

A total of 332 (225 Male & 107 Female) Rift Valley University Shashemane campus students
participated in the study. The subjects were randomly selected from rift valley university students
shashemane campus Mixed research method was used, and questionnaires, interview and focus group
discussion were employed to collect data. Before gathering data for the main study pilot study was
conducted to realize the reliability of the instruments and important improvements was made. Both
descriptive and inferential statistics were used for the analysis of data gathered. Descriptive statistics were
used to describe the demographic information of the study sample and inferential statistics were employed
to check the statistical significance of the tests. Frequency, Percentage, Correlation, Multiple linear
regressions, ANOVA and an independent sample T-test with all statistical assumption being checked were

employed to analyze data. Based on the analysis of data the following finding was obtained.
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e Compared to other factors examined in the study, peer pressure is the most significant predictor of
career decision-making. Self-efficacy and self-esteem also predict career decision-making, but to a
lesser degree.

e There is no statistically significant difference in the score on career decision-making among
students’ fields of study.

e There is no statistically significant difference between males and females in career decision-
making. This indicates that there is no significant difference based on being male or female on

career decision.

6.2 Conclusion

Based on the finding of the study the following conclusion was made. Career Decision making had a
statistically significant moderate positive relationship with Peer Pressure, a significant weak positive
relationship with Self-Efficacy and insignificant weak positive relationship with Self-Esteem. This result
indicate that the variable in the study has direct contributions in determining career decision making

therefore the concerned body has to work on this variable to enhance students in making career decision.

Peer pressure is the most significant predictor of career decision-making, self-efficacy and self-esteem
also predict career decision-making, but to a lesser degree. The result indicates that students are more
likely to accept career advice from peers they trust than relying on their self-efficacy and self-esteem. Peer

advice may clarify certain issues regarding career decision-making.

There is no statistically significant difference in the score on career decision-making among students’
fields of study. This result shows that students self-efficacy, self-esteem, and peer pressure in the field of
study do not vary, which contributes to career decision-making. Therefore rather than simply choosing
what is available students have to rely on their self-esteem, self-efficacy and peer to decide a particular

fields of study.
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There is no statistically significant difference between males and females in career decision-making, this

indicates that there is no significant difference based on being male or female in career decisions,

Therefore, rather than focusing on gender differences in determining career decisions, it is better to focus

on other demographic variables that are not included in this study.

6.3 Recommendations

Based on the findings and conclusions of the study, the following recommendations are made in relation

to the themes drawn from the objectives of the study.

The conclusions from the present study showed that self-efficacy and self-esteem predicts career
decision making among university students. Therefore, it was recommended that the university
concerned bodies, teacher, policy makers, career development and counseling services offices
should work to strengthen positive self-efficacy and self-esteem among students that may lead to

higher levels of career decision making.

With regard to peer pressure and career decision making, students should be encouraged by career
development and counseling services through forming career clubs to help improve on managing

negative peer pressure on career decision making.

In reference to self-efficacy, self-esteem and peer pressure, career development and counseling
services should come up with career activities that will change student’s attitude towards issues

challenging their career decision making abilities.

In order to help new university students make the best career decisions, the university's concerned
body must work toward sensitive problems such as gender and life skill development and

awareness creation.
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e To fill the gap in empirical studies future research is needed on the influence of other variable not
included in this study like (personal interest, parents, academic achievements and advancement of
science and technology) on university students' career decision making, involving both public and

private university.

6.4 Limitation of the Study

The study was not without limitations, and there was specific one. The fact that the sample was chosen
from one private university was one of the study’s limitations; this study may restrict the generalization of
the findings to others. Another constraint faced by the researcher was that the study was more significant
with the inclusion of both private and public university students as well as by adding other variables like
personal interest, parents, academic achievements, and advancements in science and technology. Due to

time, skill, and cost limitations, it was difficult to include other students and other variables.



52

REFERENCES

Abbott, T. (2001). Social and personality development. Routledge Taylor & Francis Group, New York

Abdel-Khalek, A. M. (2016). Introduction to the psychology of self-esteem. Self-esteem: perspectives,

influences, and improvement strategies, 1-23.

Adefulu, A., Farinloye, T., & Mogaji, E. (2020). Factors influencing postgraduate student’s university
choice in Nigeria. In Higher Education Marketing in Africa: Explorations into Student Choice (pp.
187-225). Cham: Springer International Publishing.

Adegun, A. O., & Aremu, O. (2013, December). Effectiveness of career development and cognitive
reframe therapy on irrational career thoughts among secondary school students in Ogun State,
Nigeria. In The African Symposium (Vol. 13, No. 2, pp. 94-103).

Adeyemo, D. A. (2007). Moderating influence of emotional intelligence on the link between academic
self-efficacy and achievement of university students. Psychology and developing societies, 19(2),
199-213.

Akpochafo, G. O. (2020). Career decision-making difficulties among secondary school students in
Nigeria. Universal Journal of Educational Research, 8(11), 5918-5925.

Arif, S., Igbal, J., & Khalil, U. (2019). Factors influencing students™ choices of academic career in
Pakistan. FWU Journal of Social Sciences, 13(1), 35-47.

Atag, L. O., Dirik, D., & Tetik, H. T. (2018). Predicting career adaptability through self-esteem and social
support: A research on young adults. International Journal for Educational and Vocational
Guidance, 18, 45-61.

Austin, M. A., Wills, K. E., Blizzard, L., Walters, E. H., & Wood-Baker, R. (2010). Effect of high flow
oxygen on mortality in chronic obstructive pulmonary disease patients in prehospital setting:
randomised controlled trial. Bmj, 341.

Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change. Psychological review,
84(2), 191.

Bandura, A. (2001). Social cognitive theory of mass communication. Media psychology, 3(3), 265-299.



53

Bandura, A., Caprara, G. V., Barbaranelli, C., Regalia, C., & Scabini, E. (2011). Impact of family
efficacy beliefs on quality of family functioning and satisfaction with family life. Applied
Psychology, 60(3), 421-448.

Baumeister, R. F., Campbell, J. D., Krueger, J. I., & Vohs, K. D. (2003). Does high self-esteem cause
better performance, interpersonal success, happiness, or healthier lifestyles? Psychological science
in the public interest, 4(1), 1-44.

Bazeley, P. (2009). Analysing qualitative data: More than ‘identifying themes’. Malaysian journal of
qualitative research, 2(2), 6-22.

Betz, N. E. (2004). Contributions of self-efficacy theory to career counseling: A personal perspective. The
Career Development Quarterly, 52(4), 340-353.

Brown, D. (Ed.). (2002). Career choice and development. John Wiley & Sons.

Chen, 1. J., & Paulraj, A. (2004). Towards a theory of supply chain management: the constructs and

measurements. Journal of operations management, 22(2), 119-150.
Chi, A. (2016). A review of Longman dictionary of contemporary English. Lexicography, 2, 179-186.

Clark, A. E., & Lohéac, Y. (2007). “It wasn“t me, it was them!” Social influence in risky behavior by
adolescents. Journal of health economics, 26(4), 763-784.

Clarke, L. H., Griffin, M., & Maliha, K. (2009). Bat wings, bunions, and turkey wattles: body
transgressions and older women's strategic clothing choices. Ageing & Society, 29(5), 709-726

Clasen, D. R., & Brown, B. B. (1985). The multidimensionality of peer pressure in adolescence. Journal
of youth and adolescence, 14(6), 451-468.

Creswell, J. W., & Creswell, J. D. (2005). Mixed methods research: Developments, debates, and dilemma
(pp. 315-26). Oakland, CA: Berrett-Koehler Publishers.

Creswell, J. W, Clark, V. L. P., Gutmann, M. L., & Hanson, W. E. (2003). Advanced mixed. Handbook
of mixed methods in social & behavioral research, 209.



54

Crisan, C., & Turda, S. (2015). The connection between the level of career indecision and the perceived
self-efficacy on the career decision-making among teenagers. Procedia-Social and Behavioral
Sciences, 209, 154-160.

Durosaro, 1., & Adebanke, M. (2012). Gender as a factor in the career choice readiness of senior
secondary school students in llorin Metropolis of Kwara State, Nigeria. International journal of

humanities and social science, 2(14), 109-113.

Egunjobi, T. A. (2013). An econometric analysis of the impact of corruption on economic growth in

Nigeria. Journal of business management and Economics, 4(3), 54-65.

El-Hassan, K., & Ghalayini, N. (2020). Parental attachment bonds, dysfunctional career thoughts and
career exploration as predictors of career decision-making self-efficacy of Grade 11
students. British Journal of Guidance & Counselling, 48(5), 597-610.

Felsman, D. E., & Blustein, D. L. (1999). The role of peer relatedness in late adolescent career

development. Journal of vocational behavior, 54(2), 279-295.

Gaffner, D. C., & Hazler, R. J. (2002). Factors related to indecisiveness and career indecision in
undecided college students. Journal of College Student Development.

Gebreslassie, M. G., Tabor, G. R., & Belmont, M. R. (2013). Numerical simulation of a new type of cross
flow tidal turbine using Open FOAM-Part I: Calibration of energy extraction. Renewable energy,
50, 994-1004.

Getachew, A., & Daniel, G. (2016). Career Development among Undergraduate Students of Madda
Walabu University, South East Ethiopia. Journal of Student Affairs in Africa, 4(2), 25-37.

Ghuangpeng, S. (2011). Factors influencing career decision-making: a comparative study of Thai and
Australian tourism and hospitality students (Doctoral dissertation, Victoria University).

Gizaw, M., Molla, M., & Mekonnen, W. (2014). Trends and risk factors for neonatal mortality in Butajira
District, South Central Ethiopia,(1987-2008): a prospective cohort study. BMC pregnancy and
childbirth, 14(1), 1-6.



55

Gliem, J. A., & Gliem, R. R. (2003). Calculating, interpreting, and reporting Cronbach®s alpha reliability
coefficient for Likert-type scales. Midwest Research-to-Practice Conference in Adult, Continuing,

and Community Education.

Golestan, S., & Abdullah, H. B. (2015). Self-efficacy: as moderator of the relation between family factors
and adolescent cigarette smoking behavior. Asian Social Science, 11(28), 65.

Gota, A. A. (2012). Effects of parenting styles, academic self-efficacy, and achievement motivation on the
academic achievement of university students in Ethiopia.

Handl, G. (2012). Declaration of the United Nations conference on the human environment (Stockholm
Declaration), 1972 and the Rio Declaration on Environment and Development, 1992. United

Nations Audiovisual Library of International Law, 11(6).

Hellmann, J. N. (2014). Social and psychological factors related to the career exploration process of

young adults.

Henok, W. (2020). Psychosocial factors associated with academic career choice process among Kotebe
Metropolitan University students (MA Thesis).University of Addis Ababa.

Humayon, A. A., Raza, S., & Khan, R. A. (2018). Effect of Family Influence, Personal Interest and
Economic Considerations on Career Choice amongst Undergraduate Students in Higher
Educational Institutions of Vehari, Pakistan. International Journal of Organizational Leadership,
7(2).

Irma, A. (2015). Akuntabilitas pengelolaan alokasi dana desa (Add) di kecamatan dolo selatan kabupaten

sigi. Katalogis, 3(1).

Inkson, K., Dries, N., & Arnold, J. (2007). Understanding careers: The metaphors of working lives: Sage
publications Thousand Oaks, CA.

Ismail, A. R. (2017). The influence of perceived social media marketing activities on brand loyalty: The
mediation effect of brand and value consciousness. Asia pacific journal of marketing and logistics,
29(1), 129-144.



56

Jones, B. D., Paretti, M. C., Hein, S. F., & Knott, T. W. (2010). An analysis of motivation constructs with
first-year engineering students: Relationships among expectancies, values, achievement, and

career plans. Journal of engineering education, 99(4), 319-336.

Johnson, MK., & Mortimer, JT. (2002). Career choice and development from social perspective, D
Brown and Associates (4th Edn) JosseyBass A Wiley Company, San Francisco.

Kazi, A. S., & Akhlaq, A. (2017). Factors affecting students™ career choice. Journal of research and
reflections in education, 2(2), 187-196.

Kiran, E., Debenedetti, P. G., & Peters, C. J. (2012). Supercritical fluids: fundamentals and applications
(\Vol. 366): Springer Science & Business Media.

Khan, A., & Rehman, A. (2018). Impact of difficulties faced by adolescents in making career decision on

their mental health. Journal of Education and Vocational Research, 9(2), 1-8.

Klassen, A. C., Creswell, J., Plano Clark, V. L., Smith, K. C., & Meissner, H. I. (2012). Best practices in
mixed methods for quality of life research. Quality of life Research, 21, 377-380.

Kothari, C. R. (2004). Research methodology: Methods and techniques. New Age International.

Kumar, S. (2016). Parental influence on career choice traditionalism among college students in selected

cities in Ethiopia. International Journal of Psychology and Educational Studies, 3(3), 23-30.

Lane, J., Lane, A. M., & Kyprianou, A. (2004). Self-efficacy, self-esteem and their impact on academic

performance. Social Behavior and Personality: an international journal, 32(3), 247-256.

Lazarus, K. U., & lhuoma, C. (2011). The role of guidance counselors in the career development of
adolescents and young adults with special needs.

Lent, R. W., Brown, S. D., & Hackett, G. (2000). Contextual supports and barriers to career choice: A
social cognitive analysis. Journal of counseling psychology, 47(1), 36.

Lent, C. S. (2000). Bypassing the transistor paradigm. Science, 288(5471), 1597-1599.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory of career and

academic interest, choice, and performance. Journal of vocational behavior, 45(1), 79-122.



57
Lent, R. W., & Fouad, N. A. (2011). The self as agent in social cognitive career theory.

Lin, S. H., Wu, C. H., & Chen, L. H. (2015). Unpacking the role of self-esteem in career uncertainty: A
self-determination perspective. The Journal of Positive Psychology, 10(3), 231-239.

Louis, R. A., & Mistele, J. M. (2012). The differences in scores and self-efficacy by student gender in

Mathematics and science. International Journal of Science and Mathematics Education, 10,
1163-1190.

Mabhadi, H., Abdullah, N., Ph’ng, L. M., Hasan, H., & Ariffin, H. (2016). Self-esteem, social support, and
career decision-making among technical engineering students. Social Sciences (Pakistan), 11(12),
2971-2976.

Marcionetti, J. (2014). Factors affecting teenagers’ career indecision in southern Switzerland. Procedia-
Social and Behavioral Sciences, 112, 158-166.

Mattigatti, S., Ratnakar, P., Moturi, S., Varma, S., & Rairam, S. (2012). Antimicrobial effect of
conventional root canal medicaments vs propolis against Enterococcus faecalis, Staphylococcus
aureus and Candida albicans. J Contemp Dent Pract, 13(3), 305-9.

Mills, L. R. (2009). Applying social cognitive career theory to college science majors. lowa State

University.

Mitchell, L. K. (1996). Krumboltz*s learning theory of career choice and counseling. Career choice and
development, 3, 233-280.

Mohd Sanusi, Z., Iskandar, T. M., Monroe, G. S., & Saleh, N. M. (2018). Effects of goal orientation, self-
efficacy and task complexity on the audit judgement performance of Malaysian auditors.
Accounting, Auditing & Accountability Journal, 31(1), 75-95.

Montgomery, D. C., Peck, E. A., & Vining, G. G. (2012). Multicollinearity diagnostics. Introduction to

linear regression analysis, 821, 292-302.

Mtemeri, J. (2017). Factors influencing the choice of career pathways among high school students in
Midlands Province, Zimbabwe. Unpublished Doctoral Dissertation). University of South Africa,

Pretoria, South Africa.



58

Mudhovozi, P., & Chireshe, R. (2012). Socio-demographic factors influencing career decision- making
among undergraduate psychology students in South Africa. Journal of Social Sciences, 31(2), 167-
176.

Murniarti, E., & Siahaan, L. 1. (2019). Millennials’ career decision-making difficulties (CDMD) in
Indonesian university students. Advances in Social Sciences Research Journal, 6(9), 268-276.

Mutekwe, E., Modiba, M., & Maphosa, C. (2011). Factors affecting female students” career choices and
aspirations: A Zimbabwean example. Journal of Social Sciences, 29(2), 133- 141.

Naz, A., Saeed, G., Khan, W., Khan, N., Sheikh, I., & Khan, N. (2014). Peer and friends and career
decision making: A critical analysis. Middle-East Journal of Scientific Research, 22(8), 1193-
1197.

Naz, S., Vallejo, M., Garcia, A., & Barbas, C. (2014). Method validation strategies involved in non-
targeted metabolomics. Journal of Chromatography A, 1353, 99-105.

Newman, BM., & Newman, PR. (2017). Development through life: A psychosocial approaches. (13th
Ed.). Boston, MA: Cengage learning.

Odanga, S. J., Aloka, P. J., & Raburu, P. A. (2015). Influence of marital status on teachers’ self-efficacy
in secondary schools of Kisumu County, Kenya.

Ogwari, R. A, Simiyu, C., & Kindiki, J. N. (2014). The influence of reciprocal interactions in the family
on academic performance among secondary school students in Kenya. Journal of Arts and
Humanities, 3(7), 41-50.

Oke, A. S. (2015). Impact of personality, interests, and perceived parenting on effective career decision

making.

Olamide, S. O., & Olawaiye, S. O. (2013). The factors determining the choice of career among
secondary school students. The International Journal of Engineering and Science, 2(6), 33-
44,

Onoyase, D., & Onoyase, A. (2009). The relationship between personality types and career choice of
secondary school students in Federal Government Colleges in Nigeria. The Anthropologist, 11(2),
109-115.



59

Osipow, S.H. (1987). Manual for career decision scale. Psychological Assessment Resources,

Incorporated.

Patton, W., & McMahon, M. (2014). Career development and systems theory: Connecting theory and
practice (Vol. 2): Springer.

Petrov, R. G., Malbet, F., Weigelt, G., Antonelli, P., Beckmann, U., Bresson, Y., Gennari, S. (2007).
AMBER, the near-infrared spectro-interferometric three-telescope VLTI instrument. Astronomy &
Astrophysics, 464(1), 1-12.

Procter, P. (1978). Longman dictionary of contemporary English. (No Title).

Rachlis, B., Naanyu, V., Wachira, J., Genberg, B., Koech, B., Kamene, R., ... & Braitstein, P. (2016).
Community perceptions of community health workers (CHWS) and their roles in management for
HIV, tuberculosis and hypertension in Western Kenya. PloS one, 11(2), e 0149412,

Reilly, E., Dhingra, K., & Boduszek, D. (2014). Teachers’ self-efficacy beliefs, self-esteem, and job stress
as determinants of job satisfaction. International Journal of Educational Management, 28(4), 365-
378.

Reilly, S., Bishop, D. V., & Tomblin, B. (2014). Terminological debate over language impairment in
children: Forward movement and sticking points. International Journal of Language &
Communication Disorders, 49(4), 452-462.

Rani, P. R. . Y. A. N. K. A.,, GUPTA, M., & SHARMA, N. (2013). Role of academic performance,
career decision making and locus of control on career maturity among (10+ 2) level students. The
Indian Journal of Research, 7(3), 54-60.

Rosenberg, M. (1979).Components of Rosenberg™s Self-Esteem Scale. In Conceiving the Self; Basic
Books: New York, NY, USA,

Rosenberg, M. (1965b). Rosenberg self-esteem scale (RSE). Acceptance and commitment therapy.
Measures package, 61(52), 18.

Saeed, I., Waseem, M., Sikander, S., & Rizwan, M. (2014). The relationship of turnover intention with job
satisfaction, job performance, leader member exchange, emotional intelligence and organizational

commitment. International journal of learning and development, 4(2), 242-256.



60

Salami, S. O. (2006). Influence of culture, family and individual differences on choice of gender
dominated occupations among female students in tertiary institutions. Gender and behaviour,
4(2), 814-833.

Salami, S. O. (2008). Roles of personality, vocational interests, academic achievement and socio-cultural
factors in educational aspirations of secondary school adolescents in southwestern Nigeria. Career
Development International, 13(7), 630-647.

Sarkodie, S. A., & Owusu, P. A. (2021). Impact of COVID-19 pandemic on waste management.
Environment, development and sustainability, 23, 7951-7960.

Savickas, M. L., & Porfeli, E. J. (2012). Career Adapt-Abilities Scale: Construction, reliability, and

measurement equivalence across 13 countries. Journal of vocational behavior, 80(3), 661-673.
Schneider, B. H. (2010). Review of Understanding peer influence in children and adolescents.

Schwarzer, R., & Jerusalem, M. (1995). Generalized self-efficacy scale. J. Weinman, S. Wright, & M.
Johnston, Measures in health psychology: 4 user’s portfolio. Causal and control beliefs, 35, 37.

Sharma, H. L., & Nasa, G. (2014). Academic self-efficacy: a reliable predictor of educational
performances. British Journal of Education, 2(3), 57-64.

Sharf, R. (2002). Applying career development theory to counseling, (3rd. Ed). Thomson Brooks/ Cole,

Learning, Australia.

Sharf, R. (2006). Applying career development theory to counseling, (4th. Ed). Thomson Brooks/ Cole,

Australian.

Sheer, E. L., & Pajares, F. (2009). Sources of self-efficacy in mathematics: A validation study.
Contemporary educational psychology, 34(1), 89-101.

Shumba, A., & Naong, M. (2012). Factors influencing students’ career choice and aspirations in South

Africa. Journal of Social Sciences, 33(2), 169-178.

Stewart, J., & Knowles, V. (2000). Graduate recruitment and selection: implications for HE, graduates

and small business recruiters. Career Development International, 5(2), 65-80.



61
Stikkelorum, M. (2020). Automated discovery of BACnet relations from bus traffic. University of Twente.

Streiner, D. L. (2003). Being inconsistent about consistency: When coefficient alpha does and doesn't

matter. Journal of personality assessment, 80(3), 217-222.

Tang, M., Pan, W., & Newmeyer, M. D. (2008). Factors influencing high school students* career
aspirations. Professional school counseling, 11(5), 2156759X0801100502.

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach's alpha. International journal of medical

education, 2, 53.

Turner, S., & Lapan, R. T. (2002). Career self-efficacy and perceptions of parent support in adolescent
career development. The career development quarterly, 51(1), 44-55.

Udayar, S., Fiori, M., & Bausseron, E. (2020). Emotional intelligence and performance in a stressful task:
The mediating role of self-efficacy. Personality and Individual Differences, 156, 109790.

Udayar, S., Levin, N., Lipshits-Braziler, Y., Rochat, S., Di Fabio, A., Gati, I., ... & Rossier, J. (2020).
Difficulties in career decision making and self-evaluations: A meta- analysis. Journal of Career
Assessment, 28(4), 608-635.

Vertsberger, D., & Gati, I. (2016). Career decision-making difficulties and help-seeking among Israeli

young adults. Journal of Career Development, 43(2), 145-1509.

Vignoli, E. (2015). Career indecision and career exploration among older French adolescents: The specific
role of general trait anxiety and future school and career anxiety. Journal of Vocational Behavior,
89, 182-191.

Villar, J., Giuliani, F., Bhutta, Z. A., Bertino, E., Ohuma, E. O., Ismail, L. C., ... & Kennedy, S. H. (2015).
Postnatal growth standards for preterm infants: the Preterm Postnatal Follow-up Study of the
INTERGROWTH-21st Project. The Lancet Global Health, 3(11), e681-e691.

Watson, N. L., & Simmons, L. W. (2010). Reproductive competition promotes the evolution of female

weaponry. Proceedings of the Royal Society B: Biological Sciences, 277(1690), 2035-2040.

Wei-Chun, V. L. (2009) Choosing a college major: Factors influencing the way students make decisions,

A dissertation submitted to the graduate school of the University of Minnesota.



62

Yemane, T. (1967). Statistics, an introductory analysis, 2nd Ed., New York: Harper and Row.

You, S. (2011). Peer influence and adolescents’ school engagement. Procedia-Social and Behavioral
Sciences, 29, 829-835.

Yuesti, A., Rustiarini, N. W., & Suryandari, N. N. A. (2020). Financial literacy in the COVID-1pandemic:

pressure conditions in Indonesia. Entrepreneurship and Sustainability Issues, 8(1), 884-898.

Yuhsuan, C., & Jodie, K. (2015). Examining the relationships among self-efficacy, coping, and job
satisfaction. Using social career cognitive theory. Journal of Career Assessment, 23(1), 35-47.



63

APPENDIX A

Questionnaire to be filled by the Students

Dear Respondents,

I am a Post Graduate student at Hawassa University College Education and Behavioral Sciences
Department of Psychology. | am conducting a study for the requirement of a Master of Arts Degree in
Social Psychology on the title entitled; “Self-esteem, Self-efficacy and Peer Pressure as predictors of
career decision making among Rift Valley University students Shashemane campus” You are kindly
requested to respond honestly to the following questions. Any information you give will be treated as

confidential and used specifically for the purpose of this research only.
Note

e There's no need to write your name and identity down.

e Attempt all questions
For any information you can contact me via;
Phone Number; 0916918879
Email Address; jemalmude@gmail.com

Thanks for your kind cooperation!!!

PART ONE: Background information
Direction: The following items require you to provide information about you. Please provide the

information requested by ticking “\”* against the response in the box.

Sex: Male [ Female [l

Department

Year;: 1% [ 2™ [ 39 [ arth O



PART TWO: Self-efficacy Scale for Students

Direction: The following statements describe confidence and belief in your capability to accomplish
academic career choice. Please read carefully and indicate by ticking “v*’ against the response in the box

that best expresses how confidence you feel in accomplishing the task.

Key 1: Strongly Disagree (SD) 2: Disagree (D) 3: Not decided (ND) 4: Agree (A)
5: Strongly Agree (SA).
SD ND SA

S/N | My Self Efficacy role in deciding career choice. 1 3 5
1. If someone opposes me on my career choice, | can find the

means and ways to get what | want.
2. | am confident of my ability to make effective career

decisions.
3. | can always manage to solve difficult career-related problems

if I try hard enough.
4. | am confident that | could handle unexpected events in my

career.
5. Thanks to my creativity, | know how to handle unforeseen

situations.
6. | can solve most problems if | invest the necessary effort.
7. When | am confronted with a problem, I can usually find

several solutions.
8. If I am in trouble, I can usually think of a solution.
9. I can remain calm when facing difficulties because I can rely

on my coping abilities.
10. | I can usually handle whatever comes my way.
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PART THREE: Self-Esteem Scale

Direction: The following statements deal with your general feelings about yourself to
accomplish career choice, Put “\>> mark that best describes the degree to which you agree to

which you disagree with each statement.
Key 1: Strongly Disagree (SD) 2: Disagree (D) 3: Not decided (ND) 4: Agree (A)

5: Strongly Agree (SA).

SD |D [ND|A |SA
S/IN | My Self-Esteem role in deciding career choice.

1. | believe | have the skills and qualities necessary to

succeed in my chosen career.

2. | often feel proud of the career choices | have made.

3. | feel that | am competent in making career decisions.

4. When faced with a career-related challenge, | am

confident in my ability to overcome it.

5. | believe that | will probably fail at whatever | try.

6. | feel a sense of accomplishment in my career.

7. | consider myself to be quite competent.

8. | believe | am worthy of success in my chosen field.

9. | often feel positive about my contributions to my
profession.

10. | I am comfortable with who | am in the context of my

career.




PART FOUR: Peer Influence Scale for Students

Direction; The following statements concern how much your friends influence you in career
decision making. Please read carefully and tick “\” against the response that best addresses your

own opinion. Respond to each item independently in the following manner.

Key 1: Strongly Disagree (SD) 2: Disagree (D) 3: Not decided (ND) 4: Agree (A)
5: Strongly Agree (SA).
SD ND SA
S/N Peer Influence 1 3 5
1. My friends often influence my career decisions.
2. | feel pressured to choose a career path that aligns with my
friends' choices.
3. Peer opinions play a significant role in my career decision-
making process.
4. | often consider what my friends will think before making a
career-related choice.
5. My friends confirm the academic discipline that | want to choose.
6. My friends always give me reliable information about academic
career.
7. | sometimes make career decisions to gain approval from my
peers.
8. My Peer expectations strongly impact choice of profession.
9. My friends give me a comprehensive and proper advice on
academic careers.
10. | My peers inspire me to choose what I like to take.
11. | I consider my friends' opinions more than my own when making
career decisions.
12. My Peer plays a role in the way | perceive success in career.
13. My peer’s informal talk leads me of what I should plan to choose
academic career.
14. | My Friends like me because I'm career-focused.
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PART FIVE: Career Decision Making Scale for Students

Direction: The following statements concern your personal feelings about your career decision
making. Please read carefully and tick “V’ against the response that best addresses your own
opinion. Respond to each item independently in the following manner.

Key 1: Strongly Disagree (SD)  2: Disagree (D) 3: Not decided (ND) 4: Agree (A)

5: Strongly Agree (SA).

SD|D |[ND |A SA

S/N | Career Decision Making 1 12 |3 4 5
1. I've chosen a career and am confident enough to follow it.

2. | have a clear understanding of my career goals.

3. My friends' comments demoralize me because choosing a

career is so difficult.

4. | actively seek information and advice to help me make
informed career decisions.

5. Despite not knowing what career they might lead me, 1 am
aware of the field I should study.

6. I'll feel more at ease making a career decision based on
advice from my friends.

7. | feel confident in my ability to choose a career that aligns
with my interests and skills.

8. I am unable to choose a career at this time since | am unsure
of my ability.
9. I would feel confident choosing a profession that would

appeal to my schoolmates.

10. | don't feel confident enough to choose a career that
interests me.
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APPENDIX B

Interview Guide

1. In your opinion how self-efficacy (Confidence in your ability to do things), self-esteem (How

much you like and value yourself) and peer pressure influence career decision making?

2. Do you think there is a difference between self-esteem, self-efficacy and peer pressure

regarding students' career decisions?

3. Do you think that self -esteem, self-efficacy and peer pressure as a predictor of career decision

making? How?
4. How does difference between male and female can determine career Decision making?
Focus Group Discussion Guide

1. Do you think Self-efficacy, Self-esteem and Peer pressure can predict career decision making

among students? How?

2. Does a student's field of study have an impact on their self-efficacy, self-esteem and peer

pressure in determining career decisions? How?

3. Is there difference between Male and Female on career decision making?
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APPENDIX E

Assumptions of Regression

A few of the assumptions that must be taken into account when computing multiple linear
regressions are described below. In general, from the assumptions of regression checked here,
most of them are satisfied and computing regressions is found possible.

1. Linearity

A straight line is used in regression to summarize the relationship between variables. As a
result, the relationship's estimate is only valid to the degree that one variable consistently rises or
falls as the other does. It is possible that there is a nonlinear link (or even a perfect one) between
the two variables or that the relationship is partially linear and partially nonlinear. Only the linear
part of the relationship between the variables may be accurately represented by the correlation
coefficient and the slope. Therefore the relationship between the variables shows linearity, as
seen in the graph below, indicating that the regression’s assumption is met.
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2. Normality

Regression operates under the assumption that variables have normal distributions (Osborne
and Waters, 2002). The implication seems to be that multiple regressions need that the predictor
and/or responder variables be normally distributed, although they do not specify which variables
specifically they are referring to. In fact, multiple regressions merely require the assumption of
normally distributed errors: In particular, we can presume that errors for every set of values on
the predictor variables have a normal distribution.

Below the graph shows that, the variables are normally distributed; in which this requirement is
satisfied to run regressions.

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: cr
1.0

08

0g

04

Expected Cum Prob

0z

0o 0z 04 0g 08 10

Observed Cum Prob



77

3. Autocorrelation

Autocorrelation is a statistical concept that refers to the degree of correlation between the
values of a variable at different time points. In the context of regression analysis, autocorrelation
occurs when the residuals (the differences between observed and predicted values) exhibit a
pattern of correlation over time. Autocorrelation violates one of the key assumptions of the
multiple linear regression models, which assumes that the residuals are independent of each
other. When autocorrelation is present, it can lead to inefficient parameter estimates, inflated
standard errors, and biased hypothesis tests.

To detect autocorrelation, researchers often use statistical tests such as the Durbin-Watson
test or examine autocorrelation plots. If autocorrelation is found, an adjustment to the regression
model is necessary.

Model Summary®

Model R R Adjusted R Std. Error of the Durbin-Watson
Square Square Estimate
1 6452 416 412 .34388 1.722

a. Predictors: (Constant),self-efficacy peer pressure

b. Dependent Variable: career

4. Homoscedasticity

Homoscedasticity is one of the key assumptions in regression analysis, and it refers to the
constancy or uniformity of the variance of the residuals across all levels of the independent
variable(s). In simpler terms, homoscedasticity means that the spread of the residuals is

consistent throughout the range of predicted values. (Wooldridge, J. M. 2019).
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Scatterplot
Dependent Variable: cr
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5. Multicollinearity

Multicollinearity is a statistical phenomenon in regression analysis that occurs when two or
more independent variables in a multiple regression model are highly correlated. In other words,

it indicates a linear relationship among the predictor variables.
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This correlation among predictors can cause problems in estimating the individual coefficients of

the variables (Montgomery, et al., 2012). To assess multicollinearity through variance inflation

factor (VIF) values or condition indices. VIF measures how much the variance of an estimated

regression coefficient is increased due to collinearity. High VIF values (usually greater than 10)

are indicative of problematic multicollinearity. Therefore all the VIF values of this study are less

than ten and it shows that the regression assumption is satisfied.

Coefficients?

Model Unstandardized
Coefficients

Standardize
d
Coefficients

Collinearity
Statistics

B Std. Beta t Sig. Tolerance VIF
Error
1  (Constant) 1.643 194 8.459 .000
Self -.095 .046 -.095 041 559 1.788
efficacy
per 1.364 075 1.114 18.093  .000 318 3.148

a. Dependent Variable: career decision making



